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HISTORY POLICY 
RATIONALE 

High-quality teaching and learning about History should inspire pupils’ curiosity to know more about the past and 
help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. Teaching 
should equip our pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop 
perspective. History helps children to understand the complexity of people’s lives, the process of change, the 
diversity of societies and relationships between different groups, as well as their own identity and the challenges 
of their time. 

Our intention is to ignite our pupil’s curiosity and interest about the past and to help the children to understand 
how the past has shaped the place in which they live, and how it will continue to shape it in the future. We want 
our pupils to see themselves as historians, as archaeologists and researchers and to understand how historical 
enquiry can help them to better understand the past and help them to engage in reflective thinking and develop 
informed explanations. We aim to give our pupils a secure knowledge of the chronology of history, as well as 
enabling them to have deeper learning experiences of some of the more significant turning points in national and 
global world history.   

We are members of The Historical Association. Professional development, key learning, and research acquired 
from The Historical Association, have informed this policy writing and how we teach history within our federation.  

The 2014 national curriculum for history aims to ensure that all children:  

• know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the 
present day: how people’s lives have shaped this nation and how Britain has influenced and been influenced by the 
wider world; 

• know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the 
expansion and dissolution of empires; characteristic features of past non-European societies; achievements and follies 
of mankind; 

• gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ 
and ‘peasantry’; 

• understand historical concepts such as continuity and change, cause and consequence, similarity, difference and 
significance, and use them to make connections, draw contrasts, analyse trends, frame historically valid questions and 
create their own structured accounts, including written narratives and analyses; 

• understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and 
discern how and why contrasting arguments and interpretations of the past have been constructed; 

• gain historical perspective by placing their growing knowledge into different contexts: understanding the connections 
between local, regional, national and international history; between cultural, economic, military, political, religious 
and social history; and between short- and long-term timescales. 

PURPOSE 
• to arouse interest in the past and stimulate pupil’s curiosity into finding out more; 
• to develop knowledge and understanding of how people lived in other times and how those times were different from 

today; 
• to acknowledge that pupils have preconceptions that require exploration in order to help them to develop their 

thinking.  
• to enable our pupils to know about significant events in British history, and to appreciate how things have changed 

over time; 
• to develop a sense of chronology and support pupils in their ability to retain and retrieve knowledge;  
• to encourage thinking about cause and effect, and how the past influences the present; 
• to experience a range of representations of the past and develop the ability to communicate historical knowledge in a 

variety of forms; 
• to understand how Britain is part of a wider European culture, and to study aspects of European history; 
• to broaden knowledge and understanding of historical developments in the wider world; 
• to help pupils understand society and their place within it, so that they do a percent of the citizenship and cultural 

heritage; 
• to develop in the pupils the skills of enquiry, investigation, analysis, evaluation and presentation. 



 
BROAD GUIDELINES   
 
CURRICULM ORGANISATION  

Pupils are taught through a thematic curriculum, with the teaching and learning of history being based on enquiry 
and interpretation. The curriculum theme is changed each half term to ensure children are exposed to many 
different history topics throughout their time at our school. The thematic curriculum also extends to the Early 
Years Foundation Stage and the children are taught history through ‘Knowledge and Understanding of the World.’  

The long-term curriculum plan details the overarching topic each half term and the curriculum subjects being 
taught within it, this also includes subject-specific detail.  

The medium-term plans provide teachers with specific units of learning and desirable learning outcomes for each 
subject. The learning intentions and outcomes directly link to the overarching theme and ensure good curriculum 
coverage and knowledge acquisition. Links to other areas of the curriculum that enhance the children’s 
understanding of history are identified and incorporated into the document. Each topic is taught as a block of 
learning each half term 
 
PROMOTING KEY SKILLS IN THE CURRICULUM 
Through our teaching of history, we provide opportunities for our children to develop the key skill of:  
 

Interpretation: Historical interpretation is the process by which we describe, analyse, evaluate, and create an 
explanation of past events. We base our interpretation on primary and secondary historical sources. We analyse 
the evidence, contexts, points of view, and frames of reference 
 

Investigation: Historical investigation is a problem-solving activity that requires us to develop and apply the 
research skills of a historian to an interesting historical topic of our choice. We will be required to search for, 
select, evaluate and use evidence to reach a relevant conclusion. 
 

Chronology: Historical chronology is sequencing, events, stories, pictures and periods over time to show how 
different times relate to each other and contribute to a coherent understanding of the past. Chronological 
thinking is the basis of the science of history. Chronology is when and in what order events took place. Without 
chronology skills, it is impossible for children to examine the relationships between events or explain cause-effect 
relationships in history. 
 

Cause and effect: Cause is a person or thing that makes something happen, the later event would not have 
happened if the earlier one had not happened first. Things that occur because of the event are consequences and 
happen as a direct result of the event that happened first. Things don’t happen without a reason, historical 
events are caused by something that happened before them. Events don’t end without effecting people and 
events that follow. Every historical event creates a change that has consequences long after which can impact 
on people, society, belief systems or any other facets of society.  
 

Significance: Historical significance is a decision that modern people make about what is important from our 
past. In assigning historical significance, we can choose specific events, people, locations and ideas as being 
particularly important to us. 
 

Perspective: Historical perspective is the 'point of view' from which the creator of a source described historical 
events. Every person sees and understands events differently depending on their age, gender, social position, 
beliefs and values. Even modern historians have their own perspectives which can influence how they interpret 
the past. 
 

Empathy: Historical empathy refers to the ability to perceive, emotionally experience, and contextualise a lived 
experience. Historical empathy is important because it puts the past into context and helps to understand how 
people from the past thought and felt.   
 
Contestability: Contestability is the idea that two separate sources can draw different conclusions about a 
historical person, concept or event. Contestability most commonly occurs between two modern sources, 
typically academics, who have studied the surviving material in detail, but hold two different interpretations of 
the past. 
 



GOOD TEACHING IN HISTORY 
To ensure that history the history curriculum is well taught we aim to ensure that:  

• Teachers see the value of visits and visitors in history topics to enrich pupils’ lives. Ensuring these experiences 
are integrated into topics to maximize learning with pre and post-experience learning.  

• History displays in and outside the classroom both support and celebrate learning. Where possible, timelines 
should accompany these displays. Ideally, they are child height, created by the pupils and referred to throughout 
a topic.  

• The knowledge of our local community is capitalised. Relevant links are made with representatives or places 
e.g visits to a local care home or inviting grandparents into school to talk about their life in the past.   

• Resources and artefacts are used well. One object or visual can provide pupils with a powerful learning 
experience. Pupils can devise enquiry questions following close observation of an object or image and then carry 
out research to find answers. 

• Pupils are provided with feedback that focuses on the history objectives. Pupils are given sufficient time to 
respond to feedback. Teachers are clear about what they are looking for in terms of quality learning related to 
that area of knowledge or the development of skills or concepts.  

• Creative approaches are used to ensure history is not neglected and progress lost at those times when it is not 
formally taught in discrete lessons. Approaches used include themed enrichment days, history-themed 
assemblies, cross-curricular curriculum where history is interwoven through many subjects. 

• Pupils work as historians and have a strong understanding of what history is.  Pupils use enquiry to select what 
they will research and the approaches they will use, they are given the opportunity to interrogate pieces of 
evidence to reach conclusions and justify their reasoning. They have a good understanding of what it is to work as 
a historian through the use of the ‘I am a historian because...’ statements, statements which are progressive year 
on year supporting the acquisition of new skill.  

• Homework is utilised to enhance pupils learning in history and to motivate them to research further. 
Homework projects are given where the children have the autonomy to decide how they will present their 
knowledge and understanding of the subject matter.  These options have a strong cross-curricular emphasis and 
allow the pupils to choose how they would communicate their knowledge. Particularly popular projects are where 
pupils utilise the knowledge they have gained to produce models for example Viking longships or Stone Age 
houses. 

STRUCTURE OF LESSSONS 

How we structure the teaching of history has been informed by research, reading and CPD from The Historical 
Association. This, alongside our blueprint for learning, supports good practice in the delivery of our history 
curriculum.  

Throughout a unit of learning all teachers will ensure that children will have the opportunity to:  

1. Build on existing ideas, prior learning and preconceptions 
2. Question and create enquiry 
3. Explore and research 
4. Draw conclusions and communicate ideas  

    

 

 

 

 

Teachers will support children to retain and retrieve knowledge through; paying attention to cognitive load— 
carefully structuring tasks to limit the number of new information pupils need to process; revisiting knowledge 



after a gap to help pupils retain it in their long-term memory; providing children with the opportunities to retrieve 
the knowledge that they have previously learnt and encouraging children to elaborate on what they have learnt. 

Teachers will carefully select the vocabulary to teach first and focus on most-tricky words, using the pre-selected 
vocabulary (detailed on the vocabulary mats appendix 1). They will show the links between words and the 
historical subject matter and use activities to engage pupils with using historical language and helping them to 
understand it. Additionally, teachers will encourage children to see themselves as historians and use the working 
historically ‘I am a historian because….’ statements. (see appendix 2 for statement specific year group 
terminology) 

Progression over time and in lessons is to be recognised as a pivotal element of our history offer and it is the 
teacher’s responsibility to ensure that learning is progressive, where prior knowledge is recognised as a 
foundation in which to build upon.  Structuring a lesson and scaffolding learning in the correct way is key to 
success and progression, appendix 3 contains a suggested model.  

History attainment and progress is assessed through formative assessment processes using a wide range of 
sources such as books, pupil voice, feedback. More information related can be found in our assessment policy. 
The assessment and recording systems are detailed and in line with the school Assessment Policy 
 
ROLE OF THE SUBJECT LEADER 
 
A good subject leader develops and maintains a high-quality curriculum for history, evaluates the quality of 
teaching and learning, identifying strengths and development points for both the subject and practitioners in 
school.  Through their leadership, they assist pupils in learning the skills needed to work like a historian because 
their teachers are confident practitioners who deliver an enquiry-rich curriculum with access to appropriate 
resources.  
They plan improvement that:  
• builds their school’s history curriculum, raises standards for children and leads colleagues to teach history 

better.  
History Leaders:  
• keep up to date with broad developments in history education, and consider how to share these with colleagues 

and pupils when appropriate; 
• are aware of and take responsibility for, developments that affect school history policy; 
• implement a whole-school vision for history, and advise and support colleagues on the pedagogy and 

appropriate resources to achieve it; 
• ensure that they access continuing professional development (CPD) for the leadership of history and that 

colleagues access CPD to address their requirements too; 
• monitor provision of history and pupils’ progress, and contribute to the strategic development of learning in 

school.  
 
 
 

CONCLUSION 

The teaching of history enables pupils to develop a context for their growing sense of identity and a chronological 
framework for their knowledge of significant events and people. What they learn through history can influence 
their decisions about personal choices, attitudes and values. The successful implementation of this policy will 
assist in ensuring our pupils are exposed to a quality history curriculum that strives to ignite and enthuse them for 
life long learning. Pupils will gain a better understanding of the world in which we live and how history influences 
it. Teachers will have a structure in which to teach the core content of the National Curriculum which will allow 
them to hopefully inspire our pupils to become historians of the future.  

Policy written May 2022 

 

 



 

Appendix 1 

KEY VOCABULARY  

  

  

  

 
 



 

 

Appendix 2 

Working historically skills 

  

  

  

  

 

 

 



 

Appendix 3 

Suggested lesson structure  

• When starting a new history topic, an overarching enquiry question should be shared with the children. The 
enquiry question should be open and engaging enough to captivate the children’s interests. It will be this 
question which will be referred to throughout the overarching topic. While this main enquiry question 
doesn’t need to be the focus of each lesson, it should be referred to in lessons when appropriate. At the end 
of a topic, it will be revisited and children will be given the opportunity to discuss and debate it. 

• To open a history lesson, the learning objective and steps to success should be shared with the children. It is 
important for children of all ages to know that they are now in a history lesson and what history means. Once 
this is done, open-ended questions should be used in order to get children to make links to their previous 
learning. This may be prior learning within the topic they are currently focusing on or from previous year 
groups. Links could even be made to future learning depending on the lesson. These links are vital as we 
require children to gain historical perspective by placing their growing knowledge into different contexts and 
make connections between short and long-term timescales. 

• A recap of the chronology of the topic children are focusing on is required and how this also links to previous 
time periods they have studied. Adults should be discussing any overlaps in time periods so children can 
build up a strong mental timeline. This should be done in a way to suit the children’s age and ability. 
Depending on the lesson and the children, this could be done visually and/or practically.  

• At this stage in the lesson, a sub-enquiry question can be asked, which links to the lesson’s learning 
objective. Not each lesson would require a sub-enquiry question as this is dependent on the nature of the 
lesson. 

• Teacher input around the learning objective would be included at this stage in the lesson. Here the teachers 
have the freedom to disseminate the appropriate information as they see fit. Lessons should be engaging, 
practical and memorable so children can retain the information shared. Adults should be using any 
previously introduced vocabulary where appropriate so children are having this modelled to them 
repeatedly.  

• Any new vocabulary, which links to the lesson, should be explicitly taught and modelled in context in order 
for children to be confident on the word’s meaning and use. Children should be using the new vocabulary in 
the lesson. 

• The children’s independent task should be explained and modelled or a WAGOLL shared with the class if 
appropriate. The tasks should be differentiated where possible and care should be taken on how to present 
the children’s learning as it should be engaging and memorable. 

 


